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International Baccalaureate Diploma Programme 
 

Introduction 

The International Baccalaureate Diploma Programme is a rigorous pre-university course of 

studies, leading to examinations, that meets the needs of highly motivated secondary school 

students between the ages of 16 and 19 years. Designed as a comprehensive two-year 

curriculum that allows its graduates to fulfill requirements of various national education 

systems, the Diploma Programme model is based on the pattern of no single country but 

incorporates the best elements of many. The Diploma Programme is available in English, French 

and Spanish.  

The programme model is displayed in the shape of a hexagon with six academic areas 

surrounding the core. Subjects are studied concurrently and students are exposed to the two 

great traditions of learning: the humanities and the sciences.  

 

 

Diploma Programme students are required to select one subject from each of the six subject 

groups. At least three and not more than four are taken at higher level (HL), the others at 

standard level (SL). HL courses represent 240 teaching hours; SL courses cover 150 hours. By 
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arranging work in this fashion, students are able to explore some subjects in depth and some 

more broadly over the two-year period; this is a deliberate compromise between the early 

specialization preferred in some national systems and the breadth found in others.  

Distribution requirements ensure that the science-orientated student is challenged to learn a 

foreign language and that the natural linguist becomes familiar with science laboratory 

procedures. While overall balance is maintained, flexibility in choosing HL concentrations allows 

the student to pursue areas of personal interest and to meet special requirements for 

university entrance.  

Successful Diploma Programme students meet three requirements in addition to the six 

subjects. The interdisciplinary theory of knowledge (TOK) course is designed to develop a 

coherent approach to learning that transcends and unifies the academic areas and encourages 

appreciation of other cultural perspectives. The extended essay of some 4,000 words offers the 

opportunity to investigate a topic of special interest and acquaints students with the 

independent research and writing skills expected at university. Participation in the creativity, 

action, service (CAS) requirement encourages students to be involved in creative pursuits, 

physical activities and service projects in the local, national and international contexts.  

Further information can be found at http://www.ibo.org/ 

 

 

 

 

 

 

 
 

 

 

 

 

http://www.ibo.org/


3 

 

IB learner profile 
 

The aim of all IB programmes is to develop internationally minded people who, recognizing 

their common humanity and shared guardianship of the planet, help to create a better and 

more peaceful world. 

 

IB learners strive to be: 

 

Inquirers They develop their natural curiosity. They acquire the skills necessary to conduct 

inquiry and research and show independence in learning. They actively enjoy learning and this 

love of learning will be sustained throughout their lives. 

 

Knowledgeable They explore concepts, ideas and issues that have local and global significance. 

In so doing, they acquire in-depth knowledge and develop understanding across a broad and 

balanced range of disciplines. 

 

Thinkers They exercise initiative in applying thinking skills critically and creatively to recognize 

and approach complex problems, and make reasoned, ethical decisions. 

 

Communicators They understand and express ideas and information confidently and creatively 

in more than one language and in a variety of modes of communication. They work effectively 

and willingly in collaboration with others. 

 

Principled They act with integrity and honesty, with a strong sense of fairness, justice and 

respect for the dignity of the individual, groups and communities. They take responsibility for 

their own actions and the consequences that accompany them. 

 

Open-minded They understand and appreciate their own cultures and personal histories, and 

are open to the perspectives, values and traditions of other individuals and communities. They 

are accustomed to seeking and evaluating a range of points of view, and are willing to grow 

from the experience. 
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Caring They show empathy, compassion and respect towards the needs and feelings of others. 

They have a personal commitment to service, and act to make a positive difference to the lives 

of others and to the environment. 

 

Risk-takers They approach unfamiliar situations and uncertainty with courage and forethought, 

and have the independence of spirit to explore new roles, ideas and strategies. They are brave 

and articulate in defending their beliefs. 

 

Balanced They understand the importance of intellectual, physical and emotional balance to 

achieve personal well-being for themselves and others. 

 

Reflective They give thoughtful consideration to their own learning and experience. They are 

able to assess and understand their strengths and limitations in order to support their learning 

and personal development. 
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IBDP English A1 – 2010 Syllabus 

 

Language A1 is intended for students who are native speakers or who have it as their 'first 

language'; it should be the language in which the student is most competent. 

  

Internal Assessment:  

 

Texts studied : 

Macbeth 

The Great Gatsby [Higher Level] 

William Blake / John Donne [Higher Level] 

R.L. Stevenson 

Sylvia Plath [Higher Level] 

Edward Thomas 

Pablo Neruda 

   Wilfred Owen / Siegfried Sassoon / Rupert Brooke 

 

Students will be assessed on the following criteria :  

¶ Knowledge and Understanding of Extract or Work 

 ̧ Interpretation and Personal Response 

 ̧ Presentation 

 ̧ Use of Language 

 

External  Assessment:  

 

Texts studied : 

Metamorphosis 

Chronicle of a Death Foretold 

The Outsider 

Waiting for Godot [Higher Level] 

Medea 

Death of a Salesman 

A Streetcar Named Desire  
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Students will be assessed on the following criteria :  

¶ Understanding of text 

¶ Interpretation of text 

¶ Response to question 

¶ Appreciation of Literary Features 

¶ Presentation 

¶ Formal Use of Language 

 

 

 

Assessment 

 

Assessment Outline - Higher Level 

Paper 1 (2 hours) A commentary on an unseen text 25% 

 

Paper 2 (2 hours) One essay based on texts studied 25% 

 

External Assessment World Literature two essays 20% 

 

Internal Assessment Two 15 minute oral presentations 30% 

 

 

 

Assessment Outline - Standard Level 

Paper 1 (11/2 hours) A commentary on an unseen text 25% 

 

Paper 2 (11/2 hours) One essay based on texts studied 25% 

 

External Assessment World Literature essay 20% 

 

Internal Assessment Two 15 minute oral presentations 30% 
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IBDP English A2 – 2010 Syllabus 

 

Language A2 is intended for students who are fluent or near-native speakers. 

 

Option 1: Literature 

 

Texts studied : 

Edward Thomas 

Wilfred Owen  

Siegfried Sassoon  

Rupert Brooke 

 

Option 2: Literature 

 

Texts studied : 

Macbeth 

Death of a Salesman 

A Streetcar Named Desire 

 

Option 3: Literature [Higher Level] 

 

Texts studied : 

The Great Gatsby 

Langston Hughes 

Sylvia Plath 

 

Option 4: Media and Culture 

 

Topics studied : 

   Film 

   Censorship 

Propaganda 

Bias 
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Media and Government 

News Media 

Internet 

 

Students will be assessed on the following criteria :  

¶ Understanding and comparison of texts 

¶ Response to question and formal requirements 

¶ Quality of ideas, task and content 

¶ Presentation 

¶ Language and style 

 

Assessment 

 

Assessment Outline - Higher Level 

Paper 1 (2 hours) A comparative commentary on unseen texts 25% 

 

Paper 2 (2 hours) One essay based on Options studied 25% 

 

External Assessment Written tasks 20% 

 

Internal Assessment Two oral activities 30% 

 

 

 

 

Assessment Outline - Standard Level 

Paper 1 (11/2 hours) A comparative commentary on unseen texts 25% 

 

Paper 2 (11/2 hours) One essay based on Options studied 25% 

 

External Assessment Written tasks 20% 

 

Internal Assessment Two oral activities 30% 
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IBDP English B – 2010 Syllabus 

 

Language B is intended for students who are language learners. 

 

Course Skills : 

Listening  Speaking  Reading  Writing 

 

Texts : 

A wide range of spoken, written and visual texts are used.  The texts reflect the different 

purposes of communication :   

 

description  graphics  narration  analysis 

explanation  exploration  argument  spoken interaction 

written interaction 

 

Some literary texts may be studied.  All the texts used should develop the students' awareness 

of aspects of English-speaking cultures. 

 

Students will be assessed on the following criteria :  

¶ Language [accurately using the language system] 

¶ Cultural interaction [selecting language appropriate to the context] 

¶ Message [understanding, organising and communicating ideas] 

 

Assessment 

Assessment Outline - Higher & Standard Level 

Paper 1 (11/2 hours) Text Handling 40% 

 

Paper 2 (11/2 hours) Written Production 30% 

 

Internal Assessment Two oral activities 

 

30% 
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 Japanese A1 – 2010 Syllabus 
 
(Higher Level) 
 ” –”Part᾿ 15 ₀2 ‖ ₁‖΅Ὼ‴ ῀( 240 )  

 
(Standard Level) 

” –”Part᾿ 11 ₀2 ‖ ₁‖΅Ὼ‴ ῀( 150 )  

 

Part 1  

≥₰⅍” Ὸ⁮₯∩└⌂║₰₿ₐ⌂║ ║ ”‘⁵ῸΌΌ≥└₦ ―΅

⁴‾”₀3 ₁‖ 3                       ῀‫  

 
(Higher Level) 

ר:     3 ” Ὸ⁮2 ₀ ‒―᾿ Ό ₁‎Ω╒∕‚  ― 

2400 3000 ” ₀ ῼ῀      ”10  

ש ‖ר ⁸’Ὸ‒‍ ₀ ‒―᾿ Ὸ ₀2400 3000  

‖ ῼ῀                  ( ”10 )  

 (Standard Level) 
: 3 ” Ὸ⁮2 ₀ ‒―᾿ Ό ₁‎Ω╒∕‚  ―2400 

3000 ” ₀ ῼ῀          ”20  

 

Part2  

 
(Higher Level) 

”↕№₦≥₰⅍”2 1᾿2 2᾿2 3᾿2 4” Ὸ⁮₯∩└⌂” ῲ᾿
’‒‍ ” ₀  – ₁‖ 4            ῀‫  

(Standard Level) 
”↕№₦≥₰⅍”2 1᾿2 2᾿2 3᾿2 4” Ὸ⁮ –”₯∩└⌂ 

₀ •᾿ ₯∩└⌂1  – 2                 ῀‫  
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₁‎4(2) ” Ὸ⁮ ” Ό  ⁵᾿

” 20 ” ᾿15 ” Ό ⁸⁵⁴῀ 

( ”15 )  

ṷ15 ” ( 9 12 ” ” ᾿ ⁯ ‖ Ὸ⁮”

‚ ῴ⁴  

 

Part3₧⌂╒↨  

 

(Higher Level) 

≥₰⅍Ὸ⁮3 ᾿ ≥₰⅍Ὸ⁮1 ᾿  ₯∩└⌂‖ ’‒‍

” ₀ ₁‖ 4                      ῀‫  

(Standard Level) 

≥₰⅍Ὸ⁮2 ᾿ ≥₰⅍Ὸ⁮1 ᾿  ₯∩└⌂‖ ’‒‍  

” ₀ ₁‖ 3                      ῀‫  

 

Paper2  ⁵―΅⁴ₔ№₲ₐ ”Ω╒∕” Ὸ⁮ –₀

• ₀ ῼ῀ ₁‎ ₀2  ⁴

ΌῬ⁴῀(2 )  

                          ( ”25 )  

 

Part4  

 

(Higher Level) 

≥₰⅍Ὸ⁮3 ᾿ ≥₰⅍Ὸ⁮1 ᾿₯∩└⌂║₰₿ₐ⌂║ ║

”‘⁵ῸΌΌ≥└₦ ―΅⁴‾”₀ 4        ῀‫  
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( Standard Level) 

≥₰⅍Ὸ⁮2 ᾿ ≥₰⅍Ὸ⁮1 ᾿₯∩└⌂║₰₿ₐ⌂║  

║ ”‘⁵ῸΌΌ≥└₦ ―΅⁴‾”₀ 3          ῀‫  

 

    

₁‎4 ” Ὸ⁮1 ₀ •᾿ ‖Ω╒∕₀

‼―  ⁴῀                 

( ”15 ) 

 

Assesment Paper1 ‴‖‚ ‍ ‗”’΅2–” ║ Ὸ

⁮ –₀ ₁‖ ║ ₀ ῼ῀ 

             Higher Level̿2  

Standard Level 1.5  

( ”25 ) 
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IBDP Japanese/A2 – 2010 Syllabus 

 
Higher Level: Four options  

Standard Level: Three options 

* Both levels must choose at least one literary option and at least one cultural option. 

* All options must link thematically. 

* One of the cultural options chosen must be either language and culture, or media and 

culture. 

 

 Literary options: Novel/poetry/drama                      
      - Each option in this part of the syllabus consists of the study of three works. 

      - Works can be chosen either from the A1 prescribed book list or elsewhere 

        as long as they are of literary quality.    

      Example of literary option: bƻǎŀƪŀ !ƪƛȅǳƪƛ        ΨIƻǘŀǊǳ ƴƻ ƘŀƪŀΩ        

                                                                  aƛȅŀȊŀǿŀ YŜƴƧƛ      Ψ9ƛƪŜǘǎǳ ƴƻ ŀǎŀΩ Ωaŀǘǎǳ ƴƻ ƘŀǊƛΩ ΨaǳǎŜƛ ŘƻƪƻƪǳΩ 

                                                                  aƻǊƛ hƎŀƛ                Ψ¢ŀƪŀǎŜōǳƴŜΩ 

                                                                  YƛƴƻǎƘƛǘŀ WǳƴƧƛ         Ψ¸ǳȊǳǊǳΩ  

                                                                  5ŀȊŀƛ hǎŀƳǳ           ΨIŀǎƘƛǊŜ aŜǊƻǎǳΩ 

  Cultural options 

    Language and culture 

       Possible topics: biculturalism                     bilingualism                       colonialism 

                                          ethnicity                             gender                                identity and  allegiance 

                                          linguistic imperialism       linguistic minorities          nationalism                          

                                          social class                         translation 

                                          history of the language/culture 

    

    Media and culture 

       Possible topics: advertising           bias              censorship                       film 

                                          media and government          national security             news and  public opinion             

popular novels                          propaganda                     radio and television   

sensationalism                          stereotypes                      tabloid newspapers 

                                          the Internet                              the press  

                                                                             

    Future issues 

       Possible topics: alternative energy sources                  computer technology and daily life     
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                                          demographic changes                          economic and social change 

                                          genetic engineering                              genetically modified food 

                                          global warming                                      space exploration                                     

                                                  

    Global issues 

       Possible topics: drugs                                            famine                                 health issues 

                                          human rights                               immigration/emigration                                       

                                          multinational companies          poverty                                prejudice       

                                          racism                                          resource management                                                              

role of international organizations                                        the environment 

 

    Social issues 

       Possible topics: discrimination                                   drugs                               education 

                                           emigration/immigration                 employment                   family 

                                           health systems                                  poverty                           prejudice 

                                           stereotypes                                        violence                         welfare systems 

                                                                                  

Assessment 

Assessment Outline - Higher Level 

Paper 1 (2 hours) Comparative commentary 25% 

 

Paper 2 (2 hours)  Essay type responses 25% 

 

Written tasks 2 written tasks---one is based on a literary option, 

the other on a cultural option. 

20% 

 

Internal Assessment Oral component/ Individual oral (15%) and 

Interactive oral activity(15%) 

30% 

 

 

Assessment Outline ς Standard Level 

Paper 1 (1hour 30 minutes) Comparative commentary 25% 

 

Paper 2 (1 hour 30 minutes) Essay type responses 25% 

Written tasks 

         

Internal Assessment 

 

2 written tasks---one based on a literary option, 

the other on a cultural option.  

Oral component/ Individual oral(15%) and 

Interactive oral activity(15%) 

20% 

 

30% 
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IBDP Japanese B – 2010 Syllabus 
Written Component 

The Language B uses a range of written and spoken material related to the culture concerned.  

The topics we currently cover are as follows. 

 

¶ Literature: Classic, modern, poem Χ 

¶ Environment 

¶ Language and culture 

¶ Education 

¶ World peace 

¶ Media 

¶ Juvenile Crime 

¶ Technology and society 

 

 

Oral Component 

Individual:  

¶ Part 1: a presentation based on support material chosen by the candidate 

¶ Part 2: follow-up questions and discussion between the teacher and the candidate 

¶ Part 3: general discussion 
 

Internal:  

<Examples of Whole-class activities> 

¶ A debate on a particular issue related to the language or culture 

¶ A presentation of a particular topic followed by a whole-class discussion   

¶ A study of a video or audio recording of a play or scenes from a play, followed by a 

discussion regarding the plot and/or the actorsΩ interpretations 
<Examples of group or pair activities> 
¶  A discussion on a particular aspect of a writerΩs work 

¶ A role play that may involve some element of decision making or problem solving 

¶ A discussion on the possible conclusion of a film or television programme 
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Assessment 

Assessment Outline - Higher Level 

Paper 1 (1 hour 30 minutes) Text Handling/ Reading (27%) and Written 

response (13%) 

40% 

 

Paper 2 (1 hour 30 minutes) Written Production 30% 

 

Internal Assessment Oral component/ Individual oral (15%) and 

Interactive oral activity (15%) 

30% 

 

 

 

Assessment Outline ς Standard Level 

Paper 1 (1 hour 30 minutes) Text Handling/ Reading (30%) and Written 

response (10%) 

40% 

 

Paper 2 (1 hour 30 minutes) Written Production 30% 

 

Internal Assessment Oral component/ Individual oral (15%) and 

Interactive oral activity (15%) 

30% 
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IBDP Japanese/Ab initio – 2010 Syllabus 

 
Syllabus Outline 

 

Core Syllabus Topics 

      ║The individual: - The self and others 

                                       - The home 

      ║Education and work: - School 

                                                  - Future plans 

     ║Town and services: - Shopping 

                                              - Public services and communication 

     ║Food and drink: - Shopping 

                                        - Eating out 

                                        - Food 

     ║Leisure and travel: - Hobbies and free time 

                                             - The area 

                                             - Holidays and travelling 

                                             - Accommodation 

     ║The environment: - Weather 

                                            - Physical geography/ the world 

                                            - Environmental concerns 

     ║Health and emergencies: - Physical health 

                                                        - Emergencies 

                                          

    

Oral Component 

     ║Individual Oral  Approximately 10 minutes. 

                                        Part one: a presentation based on a visual stimulus linked to one of the 

topics in the core syllabus, with follow-up questions on the visual 

stimulus and issues arising from it. 

                                        Part two: a general conversation between the teacher and the candidate. 
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                                        The general conversation should cover further language ab initio topics 

from the core syllabus.               

     ║Interactive Oral Activities   

                                       Whole-class activity examples:  - Pictorial stimuli 

                                                                                                - Class debate  

                                       Group and pair work examples: - Role plays                                                                                                              

-Relaying instructions 

- Sequencing exercises 

                                                                                                 - Problem-solving activities 

                                                                                                 - Find the differences 

                                                                                                 - Information gap activities 

 

 

 

 

Assessment 

Assessment Outline  

Paper 1 (1 hour 30 minutes) Text Handling 40% 

 

Paper 2 (1 hour 30 minutes) Written Production/Section A: Short writing task  

(10%) and Section B: Extended writing task (20%) 

30% 

 

Internal Assessment Oral component/Individual oral (15%) and 

Interactive oral activity (15%)  

30% 
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IBDP History – 2010 Syllabus 

Paper One 

Prescribed Subject One: Peacemaking, peacekeeping ς international relations 1918-36 

 

¶ !ƛƳǎ ƻŦ ǘƘŜ ǇŜŀŎŜƳŀƪŜǊǎΤ ²ƛƭǎƻƴΩǎ CƻǳǊǘŜŜƴ tƻƛƴǘǎ 

¶ Treaties of St Germain, Trianon, Neuilly, Sevres/Trianon 

¶ Geopolitical and economic impact of the treaties on Europe; the establishment and 

impact of the mandate system 

¶ Enforcement of the provisions of the treaties ς US isolationism ς the retreat from the 

Anglo-American Guarantee; disarmament-Washington, London, Geneva conferences 

¶ The League of Nations: effects and absence of major powers; the principle of collective 

security and early attempts at peacekeeping (1920-25) 

¶ Depression and threats to international peace and collective security: Manchuria (1931-

3) and Abyssinia (1935-36) 

 

Paper Two 

Topic One: Causes, practices and effects of war 

¶ First World War (1914-18) 

¶ Second World War (1939-45) 

¶ Falklands/Malvinas war (1982) 

¶ Chinese Civil War (1927-37 and 1946-49) 

¶ Iran ς Iraq War (1980-88) 

¶ Gulf War (1991) 

 

Topic Five: The Cold War 1945-91 

¶ Origins of the Cold War 

¶ Nature of the Cold War 

¶ Development and impact of the Cold War 

¶ End of the Cold War 

 

 

 



20 

 

 

Paper Three (Higher Level) 

Topic 5 ς Imperial Russia, revolutions, emergence of the Soviet State 1853-1924 

Topic 6 ς European diplomacy and the First World War 1870-1923 

Topic 8 ς Interwar years: conflict and cooperation 1919-39 

Topic 9 ς The Soviet Union and Eastern Europe 1924-2000 

 

 

Assessment 

Assessment Outline - Higher Level 

Paper 1 (1 hour) Source-based 20% 

 

Paper 2 (1 hour 30 minutes) 2 Essay type responses 25% 

 

Paper 3 (2 hours 30 minutes) 3 Essay type responses 35% 

 

Internal Assessment Historical investigation on any aspect of the course 20% 

 

 

Assessment Outline ς Standard Level 

Paper 1 (1 hour) Source-based 30% 

 

Paper 2 (1 hour 30 minutes) 2 Essay type responses 45% 

 

Internal Assessment Historical investigation on any aspect of the course 25% 
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IBDP Biology – 2010 Syllabus 
 

Biology SL and HL 

Topics:   

 ̧ Statistical Analysis 

 ̧ Cells 

 ̧ Chemistry of Life 

 ̧ Genetics 

 ̧ Ecology and Evolution 

 ̧ Human Health and Physiology 

 ̧ Nucleic Acids and Proteins 

 ̧ Cell Respiration and Photosynthesis 

¶ Plant Science 

 

Options: 
 ̧ Evolution 

¶ Ecology and Conservation 

 

Biology is a laboratory based course. Regular practical work takes place throughout grade 11 

and 12. 

Students also take part in the IB Group 4 Project, which involves teamwork between the 
sciences and spans several days. 
 

 

 

Assessment 

Practical work is assessed according to the IB criteria for internal assessment: 

¶ Design of Experiment 

¶ Data Collection and Processing 

¶ Conclusion and Evaluation 

¶ Manipulative skills 

¶ Personal skills 
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Assessment Outline - Higher Level 

Paper 1 (1 hour) 40 multiple-choice questions 20% 

 

Paper 2 (2 hours  15 

minutes) 

Short-answer and extended-response questions 36% 

 

Paper 3 (1 hour 15 minutes) Short-answer and extended-response questions on 

the options 

20% 

 

Internal Assessment Practical work 24% 

 

 

Assessment Outline ς Standard Level 

Paper 1 (45 minutes) 30 multiple-choice questions 20% 

 

Paper 2 (1 hour 15 minutes) Short-answer and extended-response questions 32% 

 

Paper 3 (1 hour) Short-answer questions on the options 24% 

Internal Assessment Practical work 24% 
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IBDP Chemistry – 2010 Syllabus 

 

CHEMISTRY SL and HL 

Topics:   

¶ Stoichiometry  

¶ Atomic theory  

¶ Periodicity  

¶ Bonding  

¶ States of matter  

¶ Energetics  

¶ Kinetics  

¶ Equilibrium  

¶ Acids and bases  

¶ Oxidation and reduction  

¶ Organic chemistry 

¶ Measurement and Data Processing 

 

Options (two from): 

¶ Human Biochemistry 

¶ Chemistry in Industry and Technology 

¶ Environmental Chemistry 

¶ Food Chemistry 

 

Chemistry is a Laboratory based course. Regular practical work takes place throughout grade 11 

and 12. 

Students also take part in the IB Group 4 Project, which involves teamwork between the 
sciences and spans several days. 
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Assessment 

Practical work is kept in a portfolio and assessed according to the IB criteria for internal 

assessment: 

¶ Design of Experiment 

¶ Data Collection and Processing 

¶ Conclusion and Evaluation 

¶ Manipulative skills 

¶ Personal skills 

 

Assessment Outline - Higher Level 

Paper 1 (1 hour) 40 multiple-choice questions 20% 

 

Paper 2 (2 hours  15 

minutes) 

Short-answer and extended-response questions 36% 

 

Paper 3 (1 hour 15 minutes) Short-answer and extended-response questions on 

the options 

20% 

 

Internal Assessment Practical work 24% 

 

 

Assessment Outline ς Standard Level 

Paper 1 (45 minutes) 30 multiple-choice questions 20% 

 

Paper 2 (1 hour 30 minutes) Short-answer and extended-response questions 32% 

 

Paper 3 (1 hour) Short-answer questions on the options 24% 

Internal Assessment Practical work 24% 

 

 

 

 



25 

 

 

Mathematics– 2010 Syllabus 
Higher Level 

This is a challenging and demanding course. These students will be expecting to include 

mathematics as a major component of their university studies. The seven core topics are: 

¶ Algebra 

¶ Functions and equations 

¶ Circular functions and trigonometry 

¶ Matrices 

¶ Vectors 

¶ Statistics and Probability 

¶ Calculus 

 

ThŜǊŜ ƛǎ ŀ ŎƘƻƛŎŜ ƻŦ ŦƻǳǊ ƻǇǘƛƻƴŀƭ ǘƻǇƛŎǎΦ ¢ƘŜ ƻǇǘƛƻƴŀƭ ǘƻǇƛŎ ǘŀǳƎƘǘ ŀǘ IL{ ƛǎ Ψ{ŜǊƛŜǎ ŀƴŘ 

5ƛŦŦŜǊŜƴǘƛŀƭ 9ǉǳŀǘƛƻƴǎΩΦ 

 

Standard Level 

This course does not have the depth found in the mathematics HL course.  These students will 

be expecting to need a sound mathematical background for their university studies. There are 

seven compulsory topics.  

¶ Algebra 

¶ Functions and equations 

¶ Circular functions and trigonometry 

¶ Matrices 

¶ Vectors 

¶ Statistics and Probability 

¶ Calculus 

 

Mathematical Studies 

This course is available at standard level (SL) only. It caters for students with varied 

backgrounds and abilities. More specifically, it is designed to build confidence and encourage 

students who do not anticipate a need for mathematics in their future studies.  
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There are eight compulsory topics 

¶ Introduction to the graphic display calculator 

¶ Number and algebra 

¶ Sets, logic and probability 

¶ Functions 

¶ Geometry and trigonometry 

¶ Statistics 

¶ Introductory calculus 

¶ Financial maths 

Assessment ς Higher Level 

Paper 1 (2 hours) No Calculator allowed 30% 
 

Paper 2 (2 hours) Graphic Calculator required 30% 
 

Paper 3 (1 hour) Optional Topic ς Series and Differential Equations 20% 
 

Internal Assessment 
Two pieces of coursework 

Type 1 Mathematical Investigation 
Type 2 Mathematical Modelling 

20% 
 

 
Standard Level 
Paper 1 (1 hour 30 minutes) No Calculator allowed 40% 

 

Paper 2 (1 hour 30 minutes) Graphic Calculator required 40% 
 

Internal Assessment 
Two pieces of coursework 

Type 1 Mathematical Investigation 
Type 2 Mathematical Modelling 

20% 
 

 
Mathematical Studies 
Paper 1 (1 hour 30 minutes) Graphic Calculator required 

15 Short response questions 
40% 
 

Paper 2 (1 hour 30 minutes) Graphic Calculator required 
5 Extended response questions 

40% 
 

Internal Assessment Project involving collection and analysis of 
measurements 

20% 
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IBDP Music – 2010 Syllabus 
 

Musical Perception (compulsory part for SL and HL) 

 

1. Study, analysis and examination, comparing and contrasting of musical cultures 

 ̧ Students will actively listen to a wide range of music from different parts of the 

world, musical cultures, and time periods. 

 ̧ Students develop their aural perception and understanding of music by learning 

about musical elements, including form and structure, notations, musical 

terminology, and context. 

 ̧ Study of musical elements include duration, pitch, timbre/tone colour, texture, 

dynamics, form, and structure.  

 ̧ Notations may be from a range of musical cultures.  

 ̧ Context includes cultural, historical and stylistic aspects of the music. 

 ̧ Students develop use of appropriate musical terminology when addressing the 

musical elements and context. 

 ̧ Students endeavour to make connections between the music they engage with and 

study. 

 

2. Study of two prescribed works: {ȅƳǇƘƻƴȅ ƴƻΦпмΣ YррмΣ ΨWǳǇƛǘŜǊΩ (Mozart)  

and El Salón México (Copland)  

 ̧ Students will study analytically,  and compare and contrast these prescribed works 

applying the knowledge and skill acquired through the course. 

 

3. Investigating musical links 

 ̧ Investigating musical links presents an opportunity to explore music from musical 

cultures that may have a particular interest, emotional appeal or other importance 

for the individual student.  Students will be guided to carry out an independent 

research . 

 ̧ Through the study of pieces from different musical cultures, students are 

encouraged to explore, analyse, and examine the musical connections existing 

between two (or more) pieces of music from two distinct musical cultures. 
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 ̧ Through investigative study and analysis of the similarities and differences between 

the selected pieces of music, students learn to demonstrate significant musical 

links.  

 

Creating/Performing (HL, SL options) 

 

 Higher Level candidates are required to study areas 1&2. 3 is not an option. 

 

 Standard Level candidates are required to study one of the following 1-3 areas. 

 

1.  Creating (composing) 

 ̧ Students aim to develop creative skills through exploration, control and development of 

musical elements.  

 ̧ Students may choose sounds from a wide range of media, including traditional 

instruments, voices and/or electronically or computer-generated sounds.  

 ̧ Students must demonstrate understanding of the technical capabilities (and limitations) 

of chosen instruments. Students who compose for voices and traditional instruments 

must demonstrate understanding of vocal and instrumental ranges, transpositions and 

other characteristics. 

 ̧ Each music composition must be completed with notation. This may be handwritten or 

notated using a suitable computer software program. 

 ̧ In addition to the music composition, students are required to provide evidence of a 

reflective process. The written reflective statement requires the student to convey an 

understanding of the intention, process and outcome of the piece. 

 

2. Solo Performing 

 ̧ Students aim to develop performance skills through music making. Performance 

demands self-discipline and focus on the part of students as they learn to recreate 

music. 

 ̧ Students will need sustained practice and rehearsal, as traditionally associated with 

instrumental and vocal training.   

 ̧ Students may use any instrument and /or voice, or the computer as a musical 

instrument. 
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 ̧ Students may also choose to include one example of work as a member of a small group 

where the studentΩs contribution is clearly identifiable as substantial part of the piece.  

This piece may not exceed five minutes. 

 ̧ The repertoires are chosen with the guidance of the teacher to reflect appropriate skill 

level and to develop their performing strength. 

 ̧ Recording of performances are to be compiled to represent the best work for Internal 

Assessment. 

 ̧ The course of study builds towards a presentation of one or more solo recitals which 

seeks to display the best that the student can achieve. 

 

 

3. Group Performing 

 ̧ Students will need to commit to sustained practice and rehearsal, as traditionally 

associated with group performing. 

 ̧ Students are expected to be active, participating members of a musical group that 

performs on a regular basis in public during the course. 

 ̧ Students are not necessarily limited to groups organized by the Diploma Programme 

music teacher, or offered in the school. 

 ̧ Examples of musical groups (any size or style) include (but are not limited to) choir, 

orchestra, concert/wind band, rock/pop band, chamber group. 

 ̧ A group may be as small as two people such as vocal duo. However, the soloist and 

accompanist combination does not constitute a άgroup performingέ.  
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Assessment 

Assessment Outline - Higher Level 

External assessment   

Listening paper (3hours) 7 musical perception questions including Prescribed 

Works 

30% 

 

Musical links investigation A written media script of no more than 2000 words, 

investigating the significant musical links between two 

(or more) pieces from distinct musical cultures 

20% 

 

Internal assessment   

Creating 3 pieces of coursework, with recordings and written 

work (3-6 minutes each) 

25% 

 

Solo Performing A recording selected from pieces presented during one 

or more public performance(s) 20 minutes 

25% 

 

 

Assessment Outline ς Standard Level 

External assessment   

Listening paper 

(2hours15min) 

5 musical perception questions including Prescribed 

Works 

30% 

 

Musical links investigation A written media script of no more than 2000 words, 

investigating the significant musical links between two 

(or more) pieces from distinct musical cultures 

20% 

 

Internal assessment 

(choose one of the following) 

  

Creating 2 pieces of coursework, with recordings and written 

work (3-6 minutes each) 

 

 

Solo Performing A recording selected from pieces presented during one 

or more public performance(s) 15minutes 
    50% 

Group Performing A recording selected from pieces presented during two 

or more public performances, 20-30 minutes 
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IBDP Art – 2010 Syllabus 

 

Studio Work 

 

Guided Independent Study: Students build on prior art experience while encouraging them to 

develop and use new skills, techniques and creative ideas. The production of studio work is 

carefully managed so that enough pieces are available for assessment. 

¶ HL Option A IB Art produce 20-22 pieces of work. SL Option A is 18-20  

¶ Studio art is open to all mediums with some specifications and regulations for digital art, 

photography and video 

¶ Student work is presented in the form of an exhibition at the end of Grade 12. 

¶ The work is assessed externally by a visiting examiner followed by an interview with 

the student about the work 

¶ Art work is assessed based on the following criteria: 

understanding  

relevance 

development  

sensitivity to materials  

technique  

confidence  

independence  

 

 

 

 

Investigation Workbook 

The workbook serves a variety of purposes in the design process. The workbook is 

where the students authenticate their work through the documentation of personal, 

historical and theoretical investigation, planning and self-evaluation.  

¶ Students are required to maintain a workbook during the course of the programme 

¶ The workbook is assessed internally (by the teacher) and externally moderated by the 

IBO at the end of the course. 
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¶ The workbook is assessed based on the following criteria: 

cultural/conceptual  

technical process  

investigations  

depth and breadth  

vocabulary  

acknowledgment of sources  

presentation  

integration 

 

 

Assessment ς Higher Level 

Option A Studio  
(external assessment) 

20-22 selected pieces 

of art 

60% 

 

 Investigation Workbook  
(internal assessment) 

25-30 selected pages 40% 

 

Option B Investigation Workbook  

(external assessment) 

30-40 selected pages 60% 

 

 Studio  
(internal assessment) 

8-12 selected pieces of 

art 

40% 

 

 

Standard Level 

Option A Studio  
(external assessment) 

18-20 selected pieces 

of art 

60% 

 

 Investigation Workbook  
(internal assessment) 

15-20 selected pages 40% 

 

Option B Investigation Workbook  

(external assessment) 

25-30 selected pages 60% 

 

 Studio  
(internal assessment) 

6-8 selected pieces of 

art 

40% 
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CAS – 2010 Syllabus 
What is CAS? 

Creativity, action, service (CAS) is at the heart of the Diploma Programme.  It is one of the three 

ŜǎǎŜƴǘƛŀƭ ŜƭŜƳŜƴǘǎ όŀƭƻƴƎ ǿƛǘƘ ǘƘŜ ŜȄǘŜƴŘŜŘ Ŝǎǎŀȅ ŀƴŘ ǘƘŜƻǊȅ ƻŦ ƪƴƻǿƭŜŘƎŜύ ƛƴ ŜǾŜǊȅ ǎǘǳŘŜƴǘΩǎ 

Diploma Programme experience.  

 

The creative, physical and social development of human beings can be shaped by their own 

experiences.  Participation in CAS encourages students to share their energies and special 

talents while developing awareness, concern and the ability to work cooperatively with others.  

¢ƘŜ L.hΩǎ Ǝƻŀƭ ƻŦ ŜŘǳŎŀǘƛƴƎ ǘƘŜ ǿƘƻƭŜ ǇŜǊǎƻƴ ŀƴŘ ŦƻǎǘŜǊƛƴƎ more caring and socially responsible 

attitude comes alive in an immediate way when students reach beyond themselves and their 

books.  The educational benefits of CAS apply in the school community, and in the local, 

national and international communities. 

 

CAS should extend the students.  It should challenge them to develop a value system by which 

they enhance their personal growth.  It should develop a spirit of open-mindedness, lifelong 

learning, discovery and self reliance.  It should encourage the development of new skills on 

many levels and it should inspire a sense of responsibility towards all members of the 

community.  It should also encourage the development of attitudes and traits that will be 

respected by others, such as determination and commitment, initiative and empathy. 

 

CAS is experiential learning, involving students in new roles.  The emphasis is on learning by 

doing real tasks that have real consequences and then reflecting on these experiences over 

time.  This process of doing and then reflecting on the doing provides an excellent opportunity to 

extend what is learned in the classroom.  

 

The most meaningful CAS experience comes from spending time with others to build relationships and 

develop the self-worth of both server and served. 

 

All CAS activities need to involve: 

¶ Real, purposeful activities, with significant outcomes 

¶ Personal challenge-tasks must extend the student and be achievable in scope 

¶ Thoughtful consideration, such as planning , reviewing progress, reporting 

¶ Reflection on outcomes and personal learning 
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CAS is: 

CREATIVITY in CAS is interpreted as imaginatively as possible to cover a wide range of arts and 

other activities outside the normal curriculum, which includes creative thinking in the design 

and carrying out of service projects. 

 

This could involve doing a yearbook, newspaper, dance, theatre, music (learning an instrument, 

participation in a musical production, choir, orchestra, band), art (both personal and 

community), or designing a coaching, outdoor education or service programme.  

Students should be engaged in group activities, and especially in new roles, wherever possible.  

 

ACTION includes participation in expeditions, individual and team sports, and physical activities 

outside the normal curriculum; it also includes physical activity involved in carrying out creative 

and service projects. 

 

Action could involve participation in sport or other activities requiring physical exertion such as 

expeditions and camping trips, coaching, self-defence classes, peer tutoring, environmental 

concerns groups, student council led projects, backstage team, and leadership roles in outdoor 

education or service trips endeavours.   

 

SERVICE projects and activities are often the most transforming element of the Diploma 

Programme for the individual student; they have the potential to nurture and mould the global 

citizen.  

 

Service involves interaction, such as the building of links with individuals or groups in the 

community. The community may be the school, the local area; it may exist on national or 

international levels.  

 

Service activities should not only involve doing things for others but doing things with others 

and developing a real commitment with them. The relationship should therefore show respect 

for the dignity and self-respect of others.  

 

 

Students must have SET UP GOALS for creativity, action and service projects, must CARRY THEM 

OUT and must be able to REFLECT UPON THEIR PROGRESS.  
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Extended Essay 2010 
 

The extended essay is an in-depth study of a focused topic chosen from the list of approved 

Diploma Programme subjectsτƴƻǊƳŀƭƭȅ ƻƴŜ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǎƛȄ ŎƘƻǎŜƴ ǎǳōƧŜŎǘǎ ŦƻǊ ǘƘŜ L. 

diploma. It is intended to promote high-level research and writing skills, intellectual discovery 

and creativity. It provides students with an opportunity to engage in personal research in a 

topic of their own choice, under the guidance of a supervisor (a teacher in the school). This 

leads to a major piece of formally presented, structured writing, in which ideas and findings are 

communicated in a reasoned and coherent manner, appropriate to the subject chosen. It is 

recommended that completion of the written essay is followed by a short, concluding 

interview, or viva voce, with the supervisor. 

 

The extended essay is assessed against common criteria, interpreted in ways appropriate to 

each subject. 

 

The extended essay is: 
 
¶ compulsory for all Diploma Programme students 

¶ externally assessed and, in combination with the grade for theory of knowledge, 

contributes up to three points to the total score for the IB diploma 

¶ a piece of independent research/investigation on a topic chosen by the student in 

cooperation with a supervisor in the school 

¶ chosen from the list of approved Diploma Programme subjects, published in the Vade 

Mecum 

¶ presented as a formal piece of scholarship containing no more than 4,000 words 

¶ the result of approximately 40 hours of work by the student 

¶ concluded with a short interview, or viva voce, with the supervising teacher  

 

In the Diploma Programme, the extended essay is the prime example of a piece of work where 

the student has the opportunity to show knowledge, understanding and enthusiasm about a 

topic of his or her choice. In those countries where it is the norm for interviews to be required 

prior to acceptance for employment or for a place at university, the extended essay has often 

proved to be a valuable stimulus for discussion.  
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Examples of 2009 Extended Essays 
 

Biology 

To what extent does genetic engineering affect the balance of biological diversity in food 

plants? 

 

 

History 

What combat roles did the Soviet women play in the Nazi-Soviet War 1941-45 that contributed 

ǘƻ IƛǘƭŜǊΩǎ ŘŜŦŜŀǘ ƛƴ мфпрΚ 

 

To what extent did the continuing impact of the Korean War effect on the origins of the New 

Community movement? 

 

How significant was the Inchon Landing operation, in the Korean War, for South Korea as a 

turning point of the war? 

 

¢ƻ ǿƘŀǘ ŜȄǘŜƴǘ ǿŀǎ ǘƘŜ {ƻǾƛŜǘ ¦ƴƛƻƴΨǎ ŦƻǊŜƛƎƴ ǇƻƭƛŎȅ ƛƴ ǘƘŜ ƛƴǘŜǊ-war period expansionist? 

 

 

Japanese B 

₡₿₦ ‚  ⁴ ╒ ῴ‚–΅― 

 

 

Music 

¢ƻ ǿƘŀǘ ŜȄǘŜƴǘ ŀǊŜ WƻǎƘǳŀ .ŜƭƭΩǎ ŀƴŘ 5ŀǾƛŘ hƛǎǘǊŀǾƪƘΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ǎǘȅƭŜǎ ƛƴŦƭǳŜƴŎŜŘ ōȅ ǘƘŜ 

wǳǎǎƛŀƴ ǇŜŘŀƎƻƎȅΥ ! ǇŜǊŦƻǊƳŀƴŎŜ ŀƴŀƭȅǎƛǎ ƻŦ ¢ŎƘŀƛƪƻǾǎƪȅΩǎ ±ƛƻƭƛƴ /ƻƴŎŜǊǘƻ ƛƴ 5 aŀƧƻǊ hǇΦ ор 

Canzonetta? 
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Theory of Knowledge (ToK) 

 

It is a commonplace to say that the world has experienced a digital revolution and that we are 

now part of a global information economy. The extent and impact of the changes signalled by 

such grand phrases vary greatly in different parts of the world, but their implications for 

knowledge are profound.  

Reflection on such huge cultural shifts is one part of what the TOK course is about. Its context is 

ŀ ǿƻǊƭŘ ƛƳƳŜŀǎǳǊŀōƭȅ ŘƛŦŦŜǊŜƴǘ ŦǊƻƳ ǘƘŀǘ ƛƴƘŀōƛǘŜŘ ōȅ άǊŜƴŀƛǎǎŀƴŎŜ ƳŀƴέΦ YƴƻǿƭŜŘƎŜ Ƴŀȅ 

indeed be said to have exploded: it has not only expanded massively but also become 

increasingly specialized, or fragmented. At the same time, discoveries in the 20th century 

(quantum mechanics, chaos theory) have demonstrated that there are things that it is 

impossible for us to know or predict.  

The TOK course, a flagship element in the Diploma Programme, encourages critical thinking 

about knowledge itself, to try to help young people make sense of what they encounter. Its 

core content is questions like these: What counts as knowledge? How does it grow? What are 

its limits? Who owns knowledge? What is the value of knowledge? What are the implications of 

having, or not having, knowledge?  

What makes TOK unique, and distinctively different from standard academic disciplines, is its 

process. At the centre of the course is the student as knower. Students entering the Diploma 

Programme typically have 16 years of life experience and more than 10 years of formal 

education behind them. They have accumulated a vast amount of knowledge, beliefs and 

opinions from academic disciplines and their lives outside the classroom. In TOK they have the 

opportunity to step back from this relentless acquisition of new knowledge, in order to consider 

knowledge issues. These include the questions already mentioned, viewed from the perspective 

of the student, but often begin from more basic ones, like: What do I claim to know [about X]? 

Am I justified in doing so [how?]? Such questions may initially seem abstract or theoretical, but 

TOK teachers bring theƳ ƛƴǘƻ ŎƭƻǎŜǊ ŦƻŎǳǎ ōȅ ǘŀƪƛƴƎ ƛƴǘƻ ŀŎŎƻǳƴǘ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ ƛƴǘŜǊŜǎǘǎΣ 

circumstances and outlooks in planning the course.  

TOK activities and discussions aim to help students discover and express their views on 

knowledge issues. The course encourages students to share ideas with others and to listen to 

ŀƴŘ ƭŜŀǊƴ ŦǊƻƳ ǿƘŀǘ ƻǘƘŜǊǎ ǘƘƛƴƪΦ Lƴ ǘƘƛǎ ǇǊƻŎŜǎǎ ǎǘǳŘŜƴǘǎΩ ǘƘƛƴƪƛƴƎ ŀƴŘ ǘƘŜƛǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ 

knowledge as a human construction are shaped, enriched and deepened. Connections may be 
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made between knowledge encountered in different Diploma Programme subjects, in CAS 

experience or in extended essay research; distinctions between different kinds of knowledge 

may be clarified.  

Because the subject matter of the course is defined in terms of knowledge issues, there is no 

end to the valid questions that may arise in a TOK course. The course consists mainly of 

questions that have been found to stimulate appropriate TOK inquiry. It would not be possible 

or desirable to include them all in a course of 100 hours spread over the two years of the 

Diploma Programme, though it is expected that all sections of the guide will be covered to 

some extent.  

The course is organized in four broad categories: knowledge issues, knowers and knowing; ways 

of knowing; areas of knowledge; and linking questions. The categories are not intended to 

indicate a teaching sequence. There are many different ways to approach TOK. A successful 

course will:  

¶ ōǳƛƭŘ ƻƴ ǎǘǳŘŜƴǘǎΩ ƻǿƴ ŜȄǇŜǊƛŜƴŎŜ ŀƴŘ ƛƴǾƻƭǾŜ ǘƘŜƳ ŀŎǘƛǾŜƭȅ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳ  

¶ ensure that students understand the purpose of TOK and its central role in the Diploma 

Programme  

¶ allow the teacher to model the values of curiosity, thoughtful inquiry and critical 

thought  

¶ have a structure that is clear to the students 

¶ meet the objectives of TOK 

¶ ensure that students understand and are prepared for the assessment tasks.  

 

No teacher can be an expert in every field, and the sheer scope of the TOK course is daunting. 

Students also can be awed by the size of the questions they are considering. Both teachers and 

students need the confidence to go a littleτnot too farτƻǳǘǎƛŘŜ ǘƘŜƛǊ ǳǎǳŀƭ άŎƻƳŦƻǊǘ ȊƻƴŜǎέΦ 

Then, with a spirit of inquiry and exploration, they can begin to share the excitement of 

reflecting on knowledge.  
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Recognition of IB diploma for admission to universities and 

colleges as of Spring 2010 
 

South Korea 

While Korean government policy does not allow universities to grant credit or equivalency to 

any non-national educational programme, major universities in Korea are now well aware of 

the strengths of Diploma Programme students and are keen for them to apply.  

General regulations for applications to Korean universities are listed below, followed by 

references to individual universities. Students are urged to contact universities for specific 

information. Admissions Policy to Korean Universities governing IB Diploma students: 

A. Domestic students in Korea - Currently the Korean Ministry of Education does not recognize 

the IB Diploma as having equivalent status to the national examination system. All Korean 

students studying within Korea must take the national entrance examination in November in 

order to apply to any Korean University. 

B. Korean students temporarily living abroad - Korean IB Diploma students who have lived 

abroad for at least three years with their parents and have completed their high school 

curriculum abroad are encouraged to apply for early admission to university in July and/or 

September without having to take the national entrance exam. Their IB Diploma results will 

form part of the admissions process, which will usually also include an interview.  

Korean students currently studying abroad in a Diploma school are advised to complete their 

studies overseas normally and apply to the university as IB Diploma graduates. A strong 

Diploma score will definitely be viewed favourably in the application process. 

C. International Students applying from overseas (this includes Korean nationals who have lived 

overseas for 12 years or more) - The IB Diploma is accepted for application to Korean 

Universities. Depending on their Korean language proficiency, students may need to enroll in a 

university's bridging course or equivalent to improve their Korean.  

 

This information was taken from, and more information can be found at: 

 

http://www.ibo.org/country/universities_rec.cfm?country_code=South%20Korea&current_cou

ntry=KR 
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Japan 

The Japanese Universities and the IB Diploma In 1979 the Japanese government officially 

recognised the IB Diploma. The Minister of Education, Science, Sports and Culture (Monbusho) 

notified all Japanese national, local public and private universities that IB Diploma holders who 

have reached the age of 18 were eligible candidates for university admission. Students who 

meet the prerequisites set by the university and those who pass the university-specific entrance 

examinations would gain admission to enter universities in Japan.  

 

In 1990, the Monbusho introduced the new national examinations administered by the 

National Center for University Entrance Examinations.  

 

Individual universities are expected to make an overall evaluation of the applicants' abilities 

based on the results of these examinations together with school transcripts, recommendations, 

interviews, essay examinations, subject achievement examinations, and practical skills 

examinations.  

All national and local public universities and many private universities require the National 

Center Examination results for the selection of their candidates. However, most of these 

universities exempt the IB Diploma holders from having to take the National Center 

Examinations. Out of a total of about 600 universities in Japan just over half of the universities 

offer special selection procedures for students who return from overseas. IB Diploma holders 

qualify to be screened through special selection procedures offered by about three hundred 

universities.  

 

In many cases, universities offer special screening procedures to returnee students who have 

been enrolled in overseas senior high schools for more than two years, or to students who 

apply for university entrance in Japan within two years following their return to Japan. The 

universities give due consideration to applicants' abilities and aptitudes by using different 

selection methods, such as short essays written in Japanese, and interviews. Since there are 

university-specific prerequisites and thus the details of these procedures vary according to 

universities, the IB Diploma candidates who are seeking admission to Japanese universities 

should contact the admissions offices directly and obtain the university-specific information 

regarding these prerequisites and application instructions.  

The IB in Japan 

http://www.ibo.org/country/JP/index.cfm 
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United States  

There is no national ministry or centralized bureaucracy in the United States that controls 

university admission or placement. Instead, each college or university is responsible for setting 

its own policies.  

 

For a quick overview, there are recognition policy summary charts of how some universities in 

the U.S. recognize the IB diploma. These are available for download as a PDF document.  

 

A student interested in post-secondary study in the USA must make direct contact with the 

college or university he or she would like to attend. One good way to begin is to use this web 

site. As you examine the IB recognition policies of American colleges and universities, make 

special note of those institutions that interest you. Using the links available in each policy, 

explore the college's web site to find information on exactly what the college requires. It is your 

responsibility to meet all the requirements and deadlines of the specific college or university.  

 

In general terms, American colleges and universities require you to submit a written application 

for admission. You will be required to provide a transcript with your secondary school grades.  

 

In addition, you will need to have taken either the Scholastic Aptitude Test or the American 

College Test . Students whose first language is other than English are often required to take the 

Test of English as a Foreign Language . Advanced Placement and IB exams, while not 

mandatory, will increase a students chance for securing admission to selective universities.  

 

Other web sites may be helpful in answering general and specific questions about the college 

admissions process in the U.S.A. Consult The National Association of College Admissions 

Counseling; The College Board and the Higher Ed section of the web site of the European 

Council of International Schools. For information on financial aid, a good place to begin is 

FastWeb .  

 

Recognition of the IB at North American Schools 

http://www.ibo.org/ibna/recognition/slidec.cfm 

 

University of British Colombia's detailed site outlining their recognition of the IB Programme. 

https://you.ubc.ca/ubc/vancouver/ib.ezc 

http://www.ibo.org/ibna/recognition/slideh.cfm
http://www.ibo.org/ibna/graduates
http://www.collegeboard.org/
http://www.act.org/
http://www.act.org/
http://www.toefl.org/
http://www.nacac.com/
http://www.nacac.com/
http://www.collegeboard.org/
http://www.ecis.org/
http://www.ecis.org/
http://www.fastweb.com/
http://www.ibo.org/ibna/recognition/slidec.cfm
https://you.ubc.ca/ubc/vancouver/ib.ezc

